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Top-down, bottom-up 
Success with Reading and Listening texts
Rachel Appleby, October 2015, IATEFL Hungary
STARTER

What context do you teach in? Think about your learners’ L1 & their levels.

A: READING

Traditionally, what do we / course books do to help students get into / understand a text? 
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Top-down / Extensive reading strategies 
· Discussing relevant pictures 
What difficulties do your students have with reading? Do these exercises address these? 

Read this example: Where is the writer? 
	As the door to the street opens and closes, the shoes move slightly in the breeze. They hang from the ceiling on bright orange ribbons; the walls around them are white. One pair, steel-blue and frilled with a row of tiny leather oak leaves, has a curved heel, tapering like an animal’s claw. Another has the slightly worn shagginess of a much-loved teddy bear. I could be in an art gallery, but in fact I’m in a shop in central London. It’s one of two belonging to Tracey Neuls, a footwear designer garlanded by the fashion industry.
                                                                                                                    Source: ‘If the boot fits’, Intelligent Life  (2014)  


Features of written texts 

· Referencing
Bottom-up / Intensive reading strategies   
· What does ‘they’ (L1) refer to?
Referencing: 
shoes »     they ;    ……………;    ………………;    ………………;  

shop »    ……………;    ………………;    
Paraphrasing: 
“I have not failed. I have simply found 10,000 ways that won’t work.” (THOMAS EDISON)

In Paragraph 2 (on the screen), find similar words and phrases to the key words below. 

	                  key words
	 
	            similar words & phrases

	   footwear
	 
	……………; ……………..

	   from the inside out
	 
	

	   from all angles
	  
	


Complex sentences:

- Main verbs / subjects (see slides)  

- “Roger’s breakdown sentence”   
You’ll read one sentence. Write down the basic elements of its meaning below.  
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I have come (to the shop) 

	


FURTHER IDEAS FOR HELPING STUDENTS WITH THE NEXT READING TEXT

· Understanding References (examples from this extract), e.g.

· shoes » They; them; One pair; Another

shop » It; two
Possible exercise: Choose 2-3 key nouns in a short text. Ask students to find as many different reference words for each one as possible. (This should also help them with their writing skills.)
· Signposting (so, as a result; because, due to; in addition, what’s more; etc.).  

(example from this extract) “… to make the perfect pair of boots so that ______________________.”
Possible exercises: 

Choose the best option, e.g. 
I can’t close my case ____________ I put too many things in it.    (as a result / therefore / because)    
Finish the sentence, e.g.

Laci and Csilla are coming for supper.  What’s more, ____________________________ .
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Over to you: A bottom-up reading
idea to try out with your students:
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B: LISTENING 

FEATURES of listening 

· Common expressions (e.g. you know; it’s kind of)  
· Connected speech

· unclear word boundaries

· extra linking sounds  /r/, /j/, /w/  between words with vowel sounds
· confusing sounds (e.g. minimal pairs)
· Linkers (discourse markers) to orientate the listener (e.g. of course; but as I say; you know)


What native speakers / advanced level speakers do: 5 phases
Input decoding – recognising sounds of language

Word search – recognising word boundaries
Parsing – imposing a grammatical pattern on words

Meaning construction – relating what’s heard to the context

Discourse construction – building a line of argument


John Field (2014), Modern English Teacher, Vol. 23/4
» What we need to help students with
DECODING = matching groups of sounds in the speech stream to words in the listener’s vocabulary 

MEANING BUILDING = constructing a larger-scale meaning on the basis of the words that have been decoded
John Field (2013), Leuven, Conference talk
ACTIVITIES TO TRY OUT

Common Expressions (based on a spoken text – from an audio or video)
1 Tick ✓the 5 phrases you hear. (NB they are not in order!) 

As I said

but as I say

Have you ever been

I’m not sure

I’ve ever seen

it could’ve been 

It should’ve

it’s kind of  

It’s like it

something like

you know what I mean  

2 Now listen again, and put the phrases in the order in which you hear them. 

3 Match a ‘chunk’ on the left 1-5, with its ‘sound’, how it is said, on the right, a-e.   
	
	Chunk
	
	Phonetics

	1
	I’ve ever seen
	a
	ɪts’kaɪndəv   

	2
	it’s kind of  
	b
	ɪt’kʊdəvbɪn

	3
	it could’ve been 
	c
	aɪvevə‘siːn 


Linking sounds What linking sound (  /j/,  /r/, /w/  ) do words ending with these sounds take?
/əʊ/, /u:/ _____
  /i:/, /ei/, /ai/ ____ 
      /ɔː/, /ə/, /a:/, /ɜː/ ____
 
3
FURTHER IDEAS FOR HELPING STUDENTS WITH THE NEXT AUDIO TEXT 

· Play a series of sentences (e.g. from your course book) which are spoken at natural speed. Students write down how many words they hear in each sentence. Listen again to check.
· Re-write, and hand out sentences you have a ‘natural’ recording for. Ask students to find word ‘boundaries’, e.g. In⁄this⁄sessionwe'lllookatfeaturesoftexts etc. Listen to check.
· Write down pairs of confusing words, with sounds your students find difficult, [e.g. law/low]. Hand them out. Read out one in each pair. (Keep a note!) Students circle the one they hear.

· Give students a short text. Play a recording of the same, but with slight differences: these could focus on minimal pairs [e.g. see/she], prepositions, pronouns, etc.

· Give students a short text to find the ‘extra sounds’  /j/, /r/ and /w/. Listen to check.
· Raise awareness that some words are ‘swallowed’ in fast speech, e.g. a box of /ə/ chocolates.   

                                         

Over to you: A bottom-up listening
idea to try out with your students:
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